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The Survey: Three Questions 

 

How does your program help new students prepare for a successful career in graduate school? For 

example, 

  

 Writing boot camp before first semester (if so, how many days?) 

 Introductory course focused on developing interdisciplinary graduate-level skills, or a series 

of core courses focused on developing a disciplinary range of graduate-level skills (if so, how 

many semesters?) 

 Intensive individual counseling from program director or program-specific writing/ 

academic literacy consultant 

 Access to a shared writing or academic literacy center – and/or access to shared ESL help 

 No specific strategy 

 

Survey Results: 

 Initial student screening  

 “on-the-spot admission essay” to test for writing skills 

 Poor writers take a writing course pre-program enrollment 

 ESL screening involved for admission of international students 

 

 Information session; orientation session; handbook 

 Review of basic program information 

 Setting academic standards and expectations 

 

 Core or introductory courses 

 Required courses focusing on interdisciplinary GLS skills and taught in-program 

o Single course, e.g. Introduction to Graduate Liberal Studies; Introduction to 

Graduate Research, Analysis, and Exposition; Interdisciplinary Seminar in 

Liberal Studies 

o Two courses, e.g. Making Sense of Theory in the Arts and Social Sciences; 

Researching Society and Culture 

 Course(s) designated “foundational”(focus on critical thinking/oral, written expression) 

or team-taught interdisciplinary “core courses” 

 

 Library Research Skills 

 Integrated into the core/introductory course 

 Separate 1-credit library research course 

 Individual meeting with research librarian 

 Individual research librarian assigned to each student for duration of program 

 



 Tutoring/Writing Center/ESL help 

 University-supplied tutors 

o Writing center 

o “Graduate transition center” 

o Special tutoring group for incoming class with many ESL students 

 Program-supplied tutors 

o Retired faculty 

o Program staffer 

 

What academic skills, literacies or competencies (e.g. research, argumentation, basic writing, 

scientific method and standards, etc.) do you feel your students lack but need in order to be 

successful in your program? How does your boot camp, introductory course, or core course address 

those competencies? 

 

Survey Results: 

 Disciplinary issues 

 Interdisciplinarity 

 Disciplinary history, concepts, perspectives, methods 

 

 Critical/analytical thinking 

 Textual analysis, including musical, visual, and other texts 

 

 Research skills 

 Quantitative and qualitative disciplinary methods 

 Managing and documenting sources 

 

 Writing skills 

 Genres and forms of academic writing 

 Argumentation and evidence 

 Language, tone and style 

 

 Oral communication skills 

 Listening 

 Discussing 

 Oral presentations 

 

 Basic knowledge 

 Influential theories 

 Some seminal works, classics 

 Some academic concepts and reference points 

 

 Connection of liberal arts to students’ lives and the larger world\ 

 

How successful is your program in improving the level of academic competency among your 

students from the time they enter until the time of their capstone project or thesis? How do you 

define and/or measure this success? Are some competencies easier or more difficult to acquire? 

 

 Assessment 

 Curriculum mapping 

 Course evaluations 



 Student evaluations by professors 

 Student self-assessment 

 Exit questionnaires 

 Writing portfolios 

 

Observations from a very small sample size of respondents: 

 Programs consistently list a similar core of skills they want to promote: 

 Disciplinary awareness 

 Critical/analytical thinking 

 Research skills 

 Writing skills 

 

 The nature and function of introductory and core courses differs widely among programs. 

 

 Assessment appears to differ widely, but the same sample size may have skewed these results. 

 

 How programs prepare students has a great deal to do with the relative level of university 

support 


